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ABSTRACT 

 

 

Riska Purwanti, 2026 : The Correlation between Academic Self-Efficacy and 

Students’ Higher Order Thinking Skills in Reading 

Comprehension at Universitas Lancang Kuning 

 

 

In the context of 21st-century education, university students are required to develop 

not only linguistic competence but also Higher Order Thinking Skills (HOTS) to 

engage critically with academic texts, while psychological factors such as academic 

self-efficacy play an important role in shaping learning behavior and cognitive 

engagement. However, empirical studies examining the relationship between these 

variables at the university level remain limited, particularly in Indonesian EFL 

contexts. Therefore, this study aims to investigate the correlation between academic 

self-efficacy and students’ HOTS in reading comprehension at Universitas Lancang 

Kuning. This research employed a quantitative correlational design using a survey 

method involving 91 English Education students selected using Slovin’s formula 

with a 5% margin of error. Data were collected through two validated 

questionnaires adapted from Li and Wang (2010) to measure academic self-efficacy 

and Witdianti (2023) to assess HOTS, and were analyzed using SPSS version 26. 

The results revealed a strong positive correlation between academic self-efficacy 

and HOTS (r = 0.716, p < .001). Descriptive findings indicated that students’ 

academic self-efficacy (M = 3.25) and HOTS (M = 3.14) were categorized at a very 

high level. Furthermore, the coefficient of determination (R² = 0.513) shows that 

academic self-efficacy accounts for 51.3% of the variance in students’ HOTS in 

reading comprehension. Overall, the findings suggest that higher academic self-

efficacy is closely associated with stronger higher-order thinking skills, 

underscoring the importance of fostering students’ self-belief to enhance cognitive 

engagement in EFL reading contexts. 
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ABSTRAK 

 

 

Riska Purwanti, 2026 : Korelasi antara Efikasi Diri Akademik dan Keterampilan 

Berpikir Tingkat Tinggi Siswa dalam Pemahaman 

Membaca di Universitas Lancang Kuning 

 

 

Dalam konteks pendidikan abad ke-21, mahasiswa dituntut untuk tidak hanya 

mengembangkan kompetensi linguistik tetapi juga Keterampilan Berpikir Tingkat 

Tinggi (KBTT) untuk terlibat secara kritis dengan teks akademik, sementara faktor 

psikologis seperti efikasi diri akademik memainkan peran penting dalam 

membentuk perilaku belajar dan keterlibatan kognitif. Namun, studi empiris yang 

meneliti hubungan antara variabel-variabel ini di tingkat universitas masih terbatas, 

terutama dalam konteks EFL di Indonesia. Oleh karena itu, penelitian ini bertujuan 

untuk menyelidiki korelasi antara efikasi diri akademik dan HOTS siswa dalam 

pemahaman bacaan di Universitas Lancang Kuning. Penelitian ini menggunakan 

desain korelasional kuantitatif dengan metode survei yang melibatkan 91 

mahasiswa Pendidikan Bahasa Inggris yang dipilih menggunakan rumus Slovin 

5%. Data dikumpulkan melalui dua kuesioner yang telah divalidasi, diadaptasi dari 

Li dan Wang (2010) untuk mengukur efikasi diri akademik dan Witdianti (2023) 

untuk menilai HOTS, dan dianalisis menggunakan SPSS versi 26. Hasil penelitian 

menunjukkan korelasi positif yang kuat antara efikasi diri akademik dan HOTS (r 

= 0,716, p < 0,001). Temuan deskriptif juga menunjukkan bahwa efikasi diri 

akademik siswa (M = 3,25) dan HOTS (M = 3,14) dikategorikan pada tingkat yang 

sangat tinggi. Koefisien determinasi (R² = 0,513) menunjukkan bahwa efikasi diri 

akademik berkontribusi sebesar 51,3% terhadap HOTS siswa dalam pemahaman 

bacaan. Temuan ini menunjukkan bahwa siswa dengan efikasi diri akademik yang 

lebih tinggi cenderung menunjukkan keterampilan berpikir tingkat tinggi yang lebih 

kuat dalam pemahaman bacaan, menyoroti pentingnya memperkuat keyakinan diri 

siswa untuk meningkatkan keterlibatan kognitif dalam konteks membaca EFL. 

 

Kata kunci: efikasi diri, keterampilan berpikir tingkat tinggi 
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CHAPTER I  

INTRODUCTION 

A. Background of the Research 

In the era of the Fourth Industrial Revolution and 21st-century education, 

university students are increasingly expected to master complex literacy skills that 

extend beyond literal comprehension. These include the ability to analyze, evaluate, 

and generate new ideas collectively referred to as Higher Order Thinking Skills 

(HOTS). Such skills are essential in English as a Foreign Language (EFL) learning, 

particularly in reading comprehension, where students must critically engage with 

texts to interpret and synthesize meaning. However, recent studies show that the 

integration of HOTS into EFL reading instruction remains limited in many 

Indonesian universities (Maryamah et al., 2024). As global academic literacy 

demands intensify, the ability to process information critically has become a key 

indicator of academic competence and readiness for international engagement.  

Alongside cognitive development, psychological factors particularly 

academic self-efficacy play a crucial role in students’ academic success. Academic 

self-efficacy refers to one’s belief in their ability to organize and complete academic 

tasks effectively (Bandura, 1997; (Schunk & DiBenedetto, 2020). (Sholihah & 

Juniardi, 2025) reported a moderate positive correlation (r = 0.469, p < .001) 

between self-efficacy and reading comprehension among university students, 

indicating that learners who possess greater academic confidence tend to achieve 

better comprehension outcomes. Similarly (Hinduja et al., 2024) emphasized that 

self-efficacy shapes students’ cognitive effort, learning strategies, and persistence 

in overcoming challenges. 

In Indonesia, reading literacy remains a significant concern. Although large-

scale assessments such as PISA focus on school-aged learners, their outcomes 

reflect broader educational weaknesses that persist in higher education. Indonesian 

students’ literacy levels have consistently fallen below the (OECD, 2019) average, 

highlighting the need for universities to reinforce students’ critical reading 

competence. Preliminary observations and a brief interview with the Reading 

lecturer indicate that students’ belief in their academic ability contributes to how 
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well they handle higher order reading tasks. While they can understand texts at a 

literal level, their confidence and reasoning weaken when required to analyze and 

evaluate academic readings. Although journal-based assignments, group 

discussions, and digital reading tools have been used to support them, students’ 

performance remains moderate. This suggests that technology alone is not enough, 

and self-efficacy plays an important role in developing HOTS in reading 

comprehension. 

This issue is closely linked to students’ academic self-efficacy. Many 

perceive English academic texts as complex, leading to anxiety and low confidence 

when engaging with reading materials. Apriliyani and Usuludin (2023) also found 

a weak correlation (r = 0.174) between self-efficacy and reading comprehension 

among Indonesian high-school students, suggesting that self-belief remains an 

underdeveloped aspect of language learning. Consequently, even with adequate 

linguistic competence, students’ lack of confidence can hinder the activation of 

higher-order cognitive processes essential for deep comprehension. 

Despite extensive research on self-efficacy, reading comprehension, and 

HOTS, several gaps remain. Most previous studies have focused on secondary 

education, leaving limited insight into how these variables interact at the university 

level. For example, (Wulandari et al., 2023) found that self-efficacy and learning 

style explained only 4.5% of reading comprehension variance among high-school 

students, implying that the relationship might differ for more mature learners facing 

higher cognitive demands. Additionally, much of the existing research on HOTS in 

Indonesia is descriptive or qualitative such as textbook analyses or exam item 

classifications rather than quantitative investigations that measure students’ 

cognitive performance (Khabila et al., n.d.). As a result, there is still a lack of 

empirical evidence connecting self-efficacy with HOTS in university-level reading 

contexts. 

Another limitation lies in the tendency of past studies to treat self-efficacy 

and reading comprehension as separate constructs, without examining their 

interaction with cognitive processes like HOTS. This narrow approach limits 

understanding of how psychological motivation and cognition work together in 
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comprehension. Furthermore, in regional contexts such as Riau particularly at 

Universitas Lancang Kuning there is almost no empirical research exploring this 

relationship. Most local studies focus on teaching strategies or material 

development rather than the interplay between psychological and cognitive factors 

in EFL learning. 

Addressing these gaps, the present study carries both urgency and novelty. It 

seeks to investigate the correlation between academic self-efficacy and higher-order 

thinking skills in reading comprehension among university students of the English 

Education Study Program at Universitas Lancang Kuning. The novelty of this 

research lies in its integrative quantitative approach, combining psychological and 

cognitive constructs that have rarely been examined simultaneously within the 

Indonesian EFL higher education context. Through a correlational design, the study 

aims to provide empirical evidence of how students’ confidence in their academic 

abilities relates to their higher-order cognitive engagement during reading 

activities. 

Theoretically, this study is expected to enrich the understanding of the 

relationship between psychological and cognitive factors influencing EFL reading 

comprehension. It also offers a regional perspective that broadens current academic 

discourse, which has been largely dominated by metropolitan-based studies. The 

findings are anticipated to serve as a foundation for future research and educational 

innovation, particularly in enhancing students’ analytical reading competence and 

academic confidence in local university settings such as Universitas Lancang 

Kuning. 

In conclusion, while prior research has explored self-efficacy, reading 

comprehension, and HOTS separately, the intersection of these variables remains 

underexplored especially in the context of Indonesian higher education. This study 

aims to fill that gap by examining the relationship between academic self-efficacy 

and students’ higher-order thinking skills in reading comprehension. Through this 

investigation, the researcher hopes to contribute both theoretically and empirically 

to the development of English language education, fostering confident and critically 

literate university learners prepared to meet the demands of global academia. 
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B. Identification of the Research 

Based on the background described above, the main issues identified in this 

study are as follows: 

1. Many students at Universitas Lancang Kuning have difficulty applying 

Higher Order Thinking Skills (HOTS) especially analyzing, evaluating, 

and creating meaning during reading comprehension tasks. 

2. The students faced low academic self-efficacy, lack confidence and 

persistence when engaging with complex texts. 

 

C. Limitation of the Research 

This research focuses only on the relationship between academic self-efficacy 

and higher order thinking skills in reading comprehension among students of the 

English Education Study Program at Universitas Lancang Kuning. The data are 

collected based on students’ perceptions through questionnaires, without using 

reading tests or experimental treatments. Therefore, the results of this research will 

only describe the correlation within the limits of students’ self-perceived academic 

abilities and higher-level thinking in reading. 

 

D. Formulation of the Research 

The formulation of this research can be formulated as follows, “Is there any 

significant correlation between academic self-efficacy and students’ higher order 

thinking skills in reading comprehension at Universitas Lancang Kuning?” 

 

E. The Purpose of the Research 

The primary purpose of this research is to determine whether there is a 

significant correlation between academic self-efficacy and students’ higher order 

thinking skills in reading comprehension at Universitas Lancang Kuning. 

 

F. Significance of the Research 

Theoretically, this research is expected to contribute to the development of 

knowledge in the field of English education, particularly by providing empirical 
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evidence on the relationship between academic self-efficacy and higher order 

thinking skills (HOTS) in reading comprehension. The findings are anticipated to 

enrich the theoretical understanding of how psychological factors, such as self-

belief, interact with cognitive processes in EFL reading contexts, thereby 

supporting and extending existing frameworks within educational psychology and 

language learning. 

Practically, the study is expected to provide several meaningful contributions: 

1. For Lecturers : The findings may serve as a reference in designing teaching 

strategies that not only improve students’ reading comprehension but also 

enhance their academic self-confidence and critical thinking ability during 

reading tasks. 

2. For Students : The research can help students recognize the importance of 

self-efficacy in their learning process, encouraging them to develop greater 

confidence and independence in understanding academic texts that require 

analytical and evaluative thinking. 

3. For Future Researchers : The results may serve as a foundation for further 

studies exploring other variables related to self-efficacy and HOTS, such as 

motivation, metacognitive awareness, or learning strategies, within different 

educational settings. 

G. Definition of Key Terms 

To avoid misunderstanding and to ensure conceptual clarity, several key 

terms used in this research are defined as follows: 

1. Academic Self-Efficacy : Refers to students’ belief in their ability to 

organize, control, and accomplish academic tasks successfully (Bandura, 

1997; (Schunk & DiBenedetto, 2020)). In this study, academic self-efficacy 

specifically denotes students’ confidence in understanding and completing 

reading-related activities in English. 

2. Higher Order Thinking Skills (HOTS) : Represent advanced cognitive 

abilities that involve analyzing, evaluating, and creating new ideas based on 

information from a text (Anderson & Krathwohl, 2001). In this research, 
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HOTS are reflected in students’ ability to interpret, assess, and synthesize 

meaning when engaging with English reading comprehension tasks. 

3. Reading Comprehension : Refers to the process of constructing meaning 

from written texts through understanding, interpreting, and evaluating 

information. In this study, reading comprehension focuses on how students 

apply higher-order cognitive processes to comprehend academic English 

texts effectively (Grabe & Stoller, 2021). 
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CHAPTER V  

CONCLUSION AND SUGGESTION                                                                                          

A. Conclusion 

Based on the overall findings of this study, it can be concluded that academic 

self-efficacy has an important role in supporting students’ Higher Order Thinking 

Skills (HOTS) in reading comprehension among English Education students at 

Universitas Lancang Kuning. Throughout this research process, it was found that 

students who believe in their academic abilities tend to be more confident, 

persistent, and responsible when facing challenging reading tasks that require 

deeper analysis and critical thinking. This study shows that academic self-efficacy 

does not only influence students’ motivation, but also shapes how they regulate 

their learning, apply strategies, and engage actively with English texts. When 

students feel capable of managing academic demands, they are more willing to 

explore ideas, evaluate information, and construct meaning beyond surface 

understanding. Although this research does not indicate a causal relationship, the 

findings clearly demonstrate that academic self-efficacy and higher-order thinking 

skills are closely connected in the EFL university context. Therefore, strengthening 

students’ confidence in their own learning abilities is essential in developing 

critical, reflective, and independent readers who are prepared for academic 

challenges and lifelong learning. 
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B. Suggestion 

Based on the findings and conclusions of this study, several suggestions are 

proposed as follows : 

1. lecturers are encouraged to pay greater attention to students’ academic self-

efficacy in the learning process. Creating a supportive classroom 

atmosphere, providing constructive feedback, and designing learning tasks 

according to students’ abilities may help students develop stronger 

confidence in their academic performance. 

2. The English Education Department is advised to integrate self-efficacy 

development into learning programs across subjects. Through mentoring 

activities, academic guidance, and reflective learning practices, students 

can be guided to apply positive learning beliefs in various academic 

contexts. 

3. Students are encouraged to actively develop positive attitudes toward 

learning by setting clear academic goals, practicing self-reflection, and 

engaging in critical reading activities. By strengthening their self-efficacy, 

students may improve their higher-order thinking skills and overall reading 

comprehension. 

4. Future researchers are suggested to conduct further studies using 

experimental, longitudinal, or mixed-method designs to explore causal 

relationships between academic self-efficacy and HOTS. Involving larger 

and more diverse samples may also help strengthen the generalizability of 

future findings. 

Finally, curriculum developers are recommended to incorporate HOTS-

oriented and self-efficacy-based learning activities into instructional materials and 

assessment systems in order to support students’ academic and psychological 

development in a more balanced and sustainable manner. Overall, it is hoped that 

these recommendations will be taken into consideration to strengthen future 

research and educational practices. Through continued investigation, academic 

contributions related to self-efficacy and higher-order thinking skills in reading 
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comprehension can be further enriched, thereby providing stronger theoretical and 

practical implications for EFL teaching and learning. 

 



48 
 

 REFERENCES 

Afshar, H. S., & Rahimi, A. (2023). Enhancing EFL learners’ critical and creative 

thinking through task-based reading instruction. Thinking Skills and 

Creativity, 49, 101333. https://doi.org/10.1016/j.tsc.2023.101333 

 

Afshar, H. S., & Rahimi, M. (2023). Decision-making and reflective reading 

strategies among advanced EFL readers. Language Teaching Research, 27(5), 

889–905. 

 

Akbar, F. F. (2025). Higher-Order Thinking Skills (HOTS) in Reading 

Comprehension of EFL Class. SALEE: Study of Applied Linguistics and 

English Education, 5(2), 560–570. https://doi.org/10.35961/salee.v5i2.927 

 

Albert Bandura. (1997). Self-Efficacy: The Exercise of Control. New York: W. H. 

Freeman 

. 

Alnofaie, H. (2024). Enhancing EFL Students’ Critical Reading Skills through 

Bloom’s Taxonomy-Based Instruction. Arab World English Journal (AWEJ), 

15(1), 183–200. https://doi.org/10.24093/awej/vol15no1.12 

  

Anderson, L. W., & Krathwohl, D. R. (2001). A taxonomy for learning, teaching, 

and assessing: A revision of Bloom’s taxonomy of educational objectives. 

Longman. 

 

Bandura, A. (1986). Social Foundations of Thought and Action: A Social Cognitive 

Theory. Prentice Hall. 

  

Bandura, A. (1997). Self-Efficacy: The Exercise of Control. New York: Freeman. 

 

Basileo, L. D., Otto, B., Lyons, M., Vannini, N., & Toth, M. D. (2024). The role of 

self-efficacy, motivation, and perceived support of students’ basic 

psychological needs in academic achievement. Frontiers in Education, 9, 

1385442. https://doi.org/10.3389/feduc.2024.1385442  
 

Bolaños-Medina, A. (2014). Self-efficacy in translation. Translation and 

Interpreting Studies, 9(2), 197–218. https://doi.org/10.1075/tis.9.2.03bol  

 

Bolaños-Medina, A. (2018). Domain-specific self-efficacy in translation: 

Conceptual and empirical considerations. The Interpreter and Translator 

Trainer, 12(4), 395–414. 

 

Brookhart, S. M. (2021). How to assess higher-order thinking skills in your 

classroom. ASCD. 

Cifuentes-Férez, P., Haro-Soler, M. M., & Gómez-Martínez, S. (2024). Emotional 

and physiological correlates of self-efficacy under task stress. VIAL – Vigo 

International Journal of Applied Linguistics, 21(1), 45–64. 

https://doi.org/10.1016/j.tsc.2023.101333
https://doi.org/10.35961/salee.v5i2.927
https://doi.org/10.24093/awej/vol15no1.12


49 
 

 

Creswell, J. W., & Creswell, J. D. (2022). Research design: Qualitative, 

quantitative, and mixed methods approaches (6th ed.). SAGE Publications. 

 

Creswell, J. W., & Creswell, J. D. (2023). Research design: Qualitative, 

quantitative, and mixed methods approaches (6th ed.). SAGE Publications. 

 

Day, R. R., & Park, J. (2005). Developing Reading Comprehension Questions. 

Reading in a Foreign Language, 17(1), 60–73. 

 

Ghanizadeh, A., & Etemadfar, P. (2024). Deep learning and higher-order thinking 

in EFL contexts: Toward a reflective cognitive framework. Thinking Skills 

and Creativity, 52, 101374. https://doi.org/10.1016/j.tsc.2024.101374 

 

Ghanizadeh, A., & Etemadfar, P. (2024). EFL learners’ creative reasoning and its 

relationship with metacognitive awareness in reading comprehension. Journal 

of Applied Linguistics and Educational Research, 31(1), 58–75. 

 

Goh, C., & Lee, C. (2022). Promoting higher-order thinking in EFL reading 

comprehension through metacognitive strategy instruction. System, 107, 

102784. https://doi.org/10.1016/j.system.2022.102784 

 

Grabe, W., & Stoller, F. L. (2021). Teaching and Researching Reading (3rd ed.). 

Routledge. https://doi.org/10.4324/9780429356629 

 

Graham, S. (2022). Self-efficacy and language learning – what it is and what it isn’t. 

The Language Learning Journal, 50(2), 186–207. 

https://doi.org/10.1080/09571736.2022.2045679 
 

Graham, S. (2022). Self-efficacy and second-language learning. Language 

Learning Journal, 50(3), 291–309. 

https://doi.org/10.1080/09571736.2021.1970407 

 

Haro-Soler, M. del M. (2017). Teaching Practices And Translation Students’ Self-

Efficacy: A Qualitative Study Of Teachers’ Perceptions. 
 

Haro-Soler, M. M. (2017). Self-efficacy and its role in translator training. Current 

Trends in Translation Teaching and Learning E, 4, 198–226. 

 

Haro-Soler, M. M. (2022). The role of teacher support and learning experiences in 

students’ self-efficacy development. The Interpreter and Translator Trainer, 

16(2), 243–259. 

Hinduja, P., Fakir Mohammad, R., & Siddiqui, S. (2024). Factors Influencing 

Students’ Academic Self-Efficacy in Related Domains. Sage Open, 14(4), 

21582440241289738. https://doi.org/10.1177/21582440241289738 
 

https://doi.org/10.1016/j.tsc.2024.101374
https://doi.org/10.1016/j.system.2022.102784
https://doi.org/10.1080/09571736.2021.1970407


50 
 

Joshi, A., Kale, S., Chandel, S., & Pal, D. K. (2015). Likert scale: Explored and 

explained. British Journal of Applied Science & Technology, 7(4), 396–403. 

https://doi.org/10.9734/BJAST/2015/14975 
 

Khabila, I., Meisuri, M., Suryawati, S. S., & Riyadi, S. (n.d.). Higher Order 

Thinking Skills (HOTS) of Reading Comprehension in English School 

Examination fro Junior High School. 
 

Krathwohl, D. R. (2020). Revisiting Bloom: Cognitive processes in education and 

assessment. Educational Review, 72(3), 245–262. 

https://doi.org/10.1080/00131911.2020.1717611 

 

Li, Y., & Wang, C. (2010). An empirical study of reading self-efficacy and the use 

of reading strategies in the Chinese EFL context. Asian EFL Journal, 12(2), 

144–162. 

 

Lutfi Istikharoh & Sri Yuli Utami. (2024). EFL students’ self-efficacy in 

technology-assisted language learning. Englisia: Journal of Language, 

Education, and Humanities, 12(1), 201-222. 

https://doi.org/10.22373/ej.v12i1.23920 

 

Maryamah, S. E., Wati, S., & Suharto, P. P. (2024). Analyzing Higher Order 

Thinking Skills in Reading Exercises of Indonesian EFL Textbook. SALEE: 

Study of Applied Linguistics and English Education, 5(2), 560–570. 

https://doi.org/10.35961/salee.v5i2.927 
 

Marzban, A., & Tohidian, I. (2023). Higher-order thinking skills in EFL reading 

instruction: A cognitive and pedagogical perspective. System, 117, 102974. 

https://doi.org/10.1016/j.system.2023.102974 

 

Marzban, A., & Tohidian, I. (2023). The impact of critical reading on EFL learners’ 

higher order thinking skills. Thinking Skills and Creativity, 49(101275). 

https://doi.org/10.1016/j.tsc.2023.101275 

 

Mohajan, H. (2020). Quantitative research: A successful investigation in natural 

and social sciences. Journal of Economic Development, Environment and 

People, 9(4), 52–79. 

 

National University Library. (2025). Correlation interpretation guide. NU 

Statistical Resources LibGuides. 

https://resources.nu.edu/statsresources/correlation 

 

Nee, L. S., & Yunus, M. M. (2020). A study of ESL learners’ perceptions towards 

using mobile applications in learning English: A case of polytechnic students. 

Asian EFL Journal, 27(4.2), 116–135. 

 

https://doi.org/10.9734/BJAST/2015/14975
https://doi.org/10.1080/00131911.2020.1717611
https://doi.org/10.22373/ej.v12i1.23920
https://doi.org/10.1016/j.system.2023.102974
https://doi.org/10.1016/j.tsc.2023.101275
https://resources.nu.edu/statsresources/correlation?utm_source=chatgpt.com


51 
 

OECD. (2019). PISA 2018 Results (Volume I): What Students Know and Can Do. 

OECD Publishing. https://doi.org/10.1787/5f07c754-en 
 

Putri, D., & Rahmah, S. (2024). Integrating HOTS and reflective learning to foster 

students’ self-regulated reading comprehension. Journal of Language and 

Education, 20(1), 55–69. 

 

Plonsky, L. (2017). Quantitative methods in SLA research. Language Learning, 

67(S1), 94–100. 

 

Rahimi, M., & Katal, M. (2023). Critical reading and higher-order thinking in EFL 

learners: The role of strategy use and motivation. Language Teaching 

Research, 27(4), 515–533. https://doi.org/10.1177/13621688211062458 

 

Rahmani, R., & Fazilatfar, A. M. (2024). EFL Learners’ Metacognitive Awareness 

and Reading Strategy Use: The Mediating Role of Self-Efficacy. Frontiers in 

Psychology, 15, 1469872. https://doi.org/10.3389/fpsyg.2024.1469872 

 

Schunk, D. H., & DiBenedetto, M. K. (2020). Motivation and social cognitive 

theory. Contemporary Educational Psychology, 60, 101832. 

https://doi.org/10.1016/j.cedpsych.2019.101832 
 

Schunk, D. H., & DiBenedetto, M. K. (2021). Self-efficacy and social cognitive 

theory in education: A review of recent research. Educational Psychologist, 

56(2), 106–122. 

 

Scribbr. (2024). Pearson correlation coefficient: Definition and interpretation. 

Scribbr. https://www.scribbr.com/statistics/pearson-correlation-coefficient/ 

 

Sharma, S. (2019). Applied multivariate techniques. John Wiley & Sons. 

 

Sharma, S. (2019). Descriptive Statistics. Horizons University 

 

Sholihah, L. I., & Juniardi, Y. (2025). Exploring the Link Between Reading Self-

Efficacy and Comprehension: A Study on Chemical Engineering Students. 

AL-ISHLAH: Jurnal Pendidikan, 17(2). 

https://doi.org/10.35445/alishlah.v17i2.6404 

Slovin, E. (1960). Sampling formula. New York: Harper and Row 
 

Snow, C. E. (2022). Understanding Comprehension: New Perspectives for Reading 

Research and Instruction. Harvard University Press. 

 

Tang, L., & Zhu, X. (2024). Academic self-efficacy, grit, and teacher support as 

predictors of psychological well-being of Chinese EFL students. Frontiers in 

Psychology, 14, 1332909. https://doi.org/10.3389/fpsyg.2023.1332909 
 

https://doi.org/10.1177/13621688211062458
https://www.scribbr.com/statistics/pearson-correlation-coefficient/?utm_source=chatgpt.com


52 
 

Widianingtyas, R., Prihatin, D., & Yuliana, N. (2023). Students’ perception levels 

and mean score interpretation in EFL learning. Journal of English Education 

Research, 8(1), 55–63. 
 

Widyawati, R. (2023). Enhancing EFL Students’ Higher Order Thinking Skills 

through Critical Reading Activities. Journal of English Language Teaching 

and Linguistics, 8(2), 235–247. 

 

Widyawati, R. (2023). Reading self-efficacy and its influence on students’ critical 

reading skills among Indonesian EFL learners. Indonesian Journal of English 

Education, 10(2), 155–168. 

 

Witdianti, Y. (2023). Mengenal higher order thinking skills lebih dalam. 

Deepublish Digital. 

 

Wulandari, A., Sari, A. P., & Yukamana, H. (2023). How is the Relationship 

Between Learning Style, Self-Efficacy and Reading Comprehension? Journal 

of Social Work and Science Education, 4(3), 115–129. 

https://doi.org/10.52690/jswse.v4i3.518 
 

Yang, Y., Cao, X., & Huo, X. (2021). The Psychometric Properties of Translating 

Self-Efficacy Belief: Perspectives From Chinese Learners of Translation. 

Frontiers in Psychology, 12, 642566. 

https://doi.org/10.3389/fpsyg.2021.642566 
 

Yang, X. (2024). A systematic review of reading self-efficacy in second/foreign 

language reading. System, 119, 103200. 

https://doi.org/10.1016/j.system.2023.103200 

 

Yuliasih, Y. (2023). The Correlation Between EFL Students’ Higher Order 

Thinking Skills and Their Reading Comprehension. [Undergraduate Thesis, 

UIN Sunan Gunung Djati Bandung]. 

https://digilib.uinsgd.ac.id/id/eprint/79056 

 

Zimmerman, B. J., Bonner, S., & Kovach, R. (1996). Developing self-regulated 

learners: Beyond achievement to self-efficacy. American Psychological 

Association. https://doi.org/10.1037/10213-000 

 

 

  

https://doi.org/10.1016/j.system.2023.103200

