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ABSTRAK

Muhammad Risky, 2026 : Persepsi Siswa Terhadap Integrasi TIK dalam
Pembelajaran Teks Argumentasi di MAN 2 Kota
Pekanbaru

Integrasi Teknologi Informasi dan Komunikasi (TIK) dalam pembelajaran Bahasa
Inggris sebagai bahasa asing (EFL) semakin menjadi hal yang penting dalam
pendidikan modern. Dalam pembelajaran teks argumentatif, siswa dituntut untuk
berpikir kritis, menyusun argumen secara logis, serta mengorganisasikan ide secara
jelas. Penggunaan teknologi digital dianggap dapat membantu mendukung proses
pembelajaran tersebut. Namun, keberhasilan integrasi TIK sangat bergantung pada
bagaimana siswa memandang manfaat dan kemudahan penggunaannya. Oleh
karena itu, penelitian ini bertujuan untuk mengetahui persepsi siswa terhadap
integrasi TIK dalam pembelajaran teks argumentatif di MAN 2 Model Kota
Pekanbaru. Penelitian ini menggunakan desain deskriptif kuantitatif. Partisipan
penelitian adalah 72 siswa kelas XI pada tahun ajaran 2025/2026. Data
dikumpulkan melalui kuesioner yang terdiri dari 30 butir pernyataan dengan skala
Likert lima poin yang disebarkan melalui Google Forms. Instrumen penelitian
berfokus pada tiga indikator utama, yaitu persepsi kegunaan, persepsi kemudahan
penggunaan, dan keterlibatan siswa. Data dianalisis menggunakan statistik
deskriptif, khususnya nilai rata-rata (mean) dan standar deviasi dengan bantuan
SPSS versi 26. Hasil penelitian menunjukkan bahwa siswa secara umum memiliki
persepsi positif terhadap integrasi TIK, dengan nilai rata-rata keseluruhan sebesar
3,60 yang termasuk dalam kategori tinggi. Di antara ketiga indikator tersebut,
persepsi kegunaan memperoleh skor rata-rata tertinggi (3,65), diikuti oleh persepsi
kemudahan penggunaan (3,60) dan keterlibatan siswa (3,54). Hasil ini
menunjukkan bahwa siswa percaya bahwa penggunaan TIK membantu mereka
memahami materi pelajaran dengan lebih baik, memudahkan akses terhadap
informasi, serta meningkatkan partisipasi mereka dalam kegiatan pembelajaran.
Kesimpulannya, integrasi TIK memberikan kontribusi positif terhadap pengalaman
belajar siswa dalam pembelajaran teks argumentatif di kelas EFL serta dapat
mendukung peningkatan keterlibatan dan kemampuan menulis siswa.

Kata kunci: Persepsi Siswa, Integrasi TIK, Teks Argumentatif, EFL.



ABSTRACT

Muhammad Risky, 2026 : Students’ Perceptions of ICT Integration in Learning
Argumentative text in MAN 2 Kota Pekanbaru

The integration of Information and Communication Technology (ICT) in English
as a Foreign Language (EFL) learning has become increasingly important in
modern education. In learning argumentative text, students are required to think
critically, construct logical arguments, and organize ideas clearly. The use of digital
technology is considered helpful in supporting this learning process. However, the
effectiveness of ICT integration largely depends on how students perceive its
usefulness and ease of use. Therefore, this study aims to investigate students’
perceptions of ICT integration in learning argumentative text at MAN 2 Model Kota
Pekanbaru. This research employed a quantitative descriptive design. The
participants were 72 eleventh-grade students in the 2025/2026 academic year. Data
were collected through a 30-item questionnaire using a five-point Likert scale
distributed via Google Forms. The instrument focused on three main indicators:
perceived usefulness, perceived ease of use, and student engagement. The data were
analyzed using descriptive statistics, particularly mean and standard deviation, with
the help of SPSS version 26. The findings show that students generally have
positive perceptions toward ICT integration, with an overall mean score of 3.60,
which falls into the high category. Among the indicators, perceived usefulness
obtained the highest mean score (3.65), followed by perceived ease of use (3.60)
and student engagement (3.54). These results indicate that students believe ICT
helps them understand learning materials, access information more easily, and
participate more actively in learning activities. In conclusion, ICT integration
contributes positively to students’ learning experiences in argumentative text within
the EFL classroom and can support the development of students’ engagement and
writing skills.

Keywords: Students’ Perceptions, ICT Integration, Argumentative Text, EFL

i



LEMBAR PENGESAHAN

Judul : Students’ Perceptions of ICT Integration in Learning
Argumentative Text in MAN 2 Kota Pekanbaru

Nama : Muhammad Risky

NIM : 2288203038

Program Studi : Pendidikan Bahasa Inggris

Disetujui

Pembimbing

Dr. M. Fadhly Farhy Abbas, M.Pd
NIDN.1018088801

Diketahui

RefTka Andriani, S.Pd.I., M.Pd
NIDN. 1008088603

il




EXAMINERS’ APPROVAL

A thesis entitled :

Students’ Perceptions of ICT Integration in Learning Argumentative Text in
MAN 2 Kota Pekanbaru

Has been Examined on February 18", 2026

Approved by,

Advisor : Dr. M. Fadhly Farhy Abbas, M.Pd ( )

Examiner I : Dr. Herlinawati, M.Ed - . }
- /
Examiner II : Dr. Herdi, M.Pd ( )

v



PERNYATAAN KEASLIAN TULISAN

Dengan ini saya menyatakan bahwa :

a. Karya tulis ini, dengan judul “ The Students’ Perceptions Of ICT Integration
in Learning Argumentative Text in Man 2 Model Kota Pekanbaru.” adalah
asli karya saya sendiri dan belum pernah diajukan untuk mendapatkan gelar
Sarjana Pendidikan (S.Pd) di program studi Pendidikan Bahasa Inggris
Universitas Lancang Kuning,

b. Karya tulis iini tidak terdapat hasil karya atau pendapat yang telah ditulis
atau dipublikasikan oleh orang lain kecuali dikutip secara tertulis dengan
jalan sesuai aturan pengutipan dan dicantumkan referensi pada halaman
daftar Pustaka.

Demikianlah pernyataan ini saya buat, apabila ditemukan penyimpangan dan

ketidakbenaran dari pernyataan ini, saya bersedia menerima saksi akademik berupa
pencabutan gelar yang telah saya peroleh, serta sanksi sesuai dengan norma dan

ketentuan hukum yang berlaku.

Pekanbaru, 18 Februari 2026
Saya yang menyatakan,

Muhammad Risky
NIM. 2288203038



ACKNOWLEDGEMENT

Praise and gratitude to Allah SWT, who has bestowed His mercy and

guidance, enabling the author to complete this thesis entitled "Students' Perceptions

of ICT Integration in Learning Argumentative Text in Man 2 Model Pekanbaru

City." This thesis was written to fulfill the requirements for a Bachelor of Education

degree in the English Language Education Study Program. The author

acknowledges that the successful completion of this thesis was possible due to the

assistance, encouragement, and guidance of various parties. Therefore, the author

would like to express his deepest gratitude to:

1.

Dr. M. Fadhly Farhy Abbas, M.Pd., my primary supervisor, who
consistently provided motivation, direction, and encouragement
throughout the completion of this thesis.

Dr. Herlinawati, M.Ed., and Dr. Herdi, M.Pd., my examiners, who
provided constructive criticism and suggestions for the perfection of the
writing and preparation of the proposal and thesis.

The Head of the English Language Education Study Program at
Lancang Kuning University, Refika Andriani, S.Pd.I., M.Pd.

Dr. Herlinawati, S.S., M.Ed., as a Dean of the Faculty of Education and
Vocational Studies, Lancang Kuning University.

Prof. Dr. Junaidi, M.Hum., Ph.D., Rector of Lancang Kuning
University, who has given me the opportunity to study at Lancang
Kuning University.

Lecturers at the Faculty of Education and Vocational Studies, whom I
cannot mention one by one, who have provided me with a wealth of
knowledge and input.

My Parents, who have alwasys been a source of strength and
encouragement in every step of my life, and for their moral and material
support from the beginning of my studies until the completion of this

thesis

vi



8. To all the stundentts in Class X1.4 and Class XI.7 of MAN 2 Kota
Pekanbaru who assited me in my research process.

9. Close friends and classmates for their companionship, discussions, and
emotional support during challenging times. :

10. Someone who is sincere to me who always accompanies, listens, helps
and gives encouragement when tired, and supports the author in every
process of compiling this thesis, the presence given is a source of
strength for the author to fight until this thesis can be completed.

11. All individuals who have directly or indirectly contributed to the
completion of this thesis but cannot be mentioned individually.

12. To myself, thank you for persevering under pressure, for continuing to
try despite the fatigue, and for not giving up even though the process
felt long and tiring. Thank you for choosing to keep going and learning
from each failure. This journey is proof that perseverance and patience

can bring me to this point.

The author realizes that this thesis is far from perfect. Therefore, he hopes to
receive constructive suggestions and criticism from all parties for the sake of
improving future writing. Finally, he hopes that what he has compiled can provide

benefits and inspiration for the world of education.

Pekanbaru, 18" February 2026

Muhammad Risky
NIM. 2288203038

vii



TABLE OF CONTENTS

Page

ABSTRAK .auoiiticiiiinuinnnininsisssissesssssssnssssssssssssssssssssssssssssssssssssssssssassssssssssssssssss i
ABSTRACT ...uuoiietriiinicsninenssecssissssssesssissssssesssssssssssssssssssssssssssssssssssssssssssssssssssss ii
LEMBAR PENGESAHAN Error! Bookmark not defined.
EXAMINERS’ APPROVAL....cuuiiniinnninnninsnncsssisssssssssssssssssssssssssssssssssssssssssssssssss iii
PERNYATAAN KEASLIAN TULISAN..........c..... Error! Bookmark not defined.
TABLE OF CONTENTS viii
LIST OF TABLES . X
LIST OF FIGURES xi
CHAPTER I INTRODUCTION...ccccciesruicsnisssansssssssssssssssssssssssssssssasssssssssssssssssases 1
A. Background of the Problem ..........ccccoooeiiiiiiiiniiiiiieeee, 1

B. Identification of the Problem ...........cccooiriiniiiiniiniiieeeece 2

C. Limitation of the Problem ...........ccocooiiiiniiiiniiiieeeeeeeee, 3

D. Formulation of the Problem ............ccccceeviiiiiiiiiie e, 4

E. Purpose of the Research..........c.ccccvvieiiiiiiiiiniiecece e, 4

F.  Significance of the Research..........ccccoevviviviiiiiiiiiniiiiee e 4

A, Theoretical.........coociiiiiiiieieeeeee e 4

Practical ........coooiiiiiee e 4

G. Definition of Key Terms ........cccceecvieeiiieniieeiieeeiee e 5
CHAPTER II REVIEW OF RELATED LITERATURE .7
A. Review of Related Theory .......ccoevvieeriiiiiiieiiiecee e 7

a. Teaching Argumentative Text in English Learning....................... 7

b. Teaching Argumentative Text Using ICT.........c.coccvvvveviernieennnnen. 7

C.  Students’ Perception .........cccceecveeeiuiieeiiieeniieeeieeeeiee e eeee s 8

B. Review of Related FIndings..........cccceevieniiiiiiiniieiecieeieeeeeee, 9

C. Conceptual Framework ..........ccceevieieiiiieiiieeieecee e 11
CHAPTER III RESEARCH METHOD 13
A, Research DeSIZN........cccuiiieiiiiiiieeciieeeee ettt 13

B.  Research Setting.........cccceeviiieiiiieiiieeieece et e 13

C. Participants of the Research............ccoocieiiiniiniiini 13

D. Research INStrument............ooceeiiiiiiiiiiiiienieeeeeceee e 14

E. Data Collection Techniques .........ccccceeveeeciieeiciieeniieeeiee e 16

F.  Data Analysis TeChNiqUes ..........cccceeviieiiiieniiiiiieie et 17



1. Measures of central tendency ...........cccceevveevieeiienienieeieeie e 18

2. Measures Of diSPerSION .......cccveeecuveeeiiieeriieeeiieeeieeeeree e e e 19

3. Interpretation Of MeEan SCOTES.........cccuveerieeeiieeeiie e eeiee e 21
CHAPTER IV FINDINGS AND DISCUSSION ....cccovierrissancssenssarcssesssssossssses 23
AL FINAINES...eiiiiiiiiciieeeeee ettt e e et e e et e e e e e e aaeeenreeens 23
B, DISCUSSION vttt ettt sttt s be et 51
CHAPTER V CONCLUSION AND SUGGESTION .....cccovciererssnrcsesssasossasens 54
AL CONCIUSION ..ttt sttt ettt e bt e e 54
Bl SUGZESHION ...uiiiiiiiiecieeeee e en 54
REFERENCES .. 55
APPENDICES .....uuuiiiiiininneinsnissnnsssisssssssssssssssssssssssssassssssssssossssssassssasssssossasssases 57

X



LIST OF TABLES

Table 2.1 ICT-Integrated in Academic Writing Classes..........ccccveevcvveernreeennee. 8

Table 3.1 LiKert-Scale .........ccoeriiriiiiiiieiieiesteeeeee e 15
Table 3.2 Mean Interpretation ..........cccceccveeeciieeiiieeiieeeie e 22
Table 4.1 Perceived Usefulness of ICT .......ccoeeiiriiiniiniiiinieneeeeeeiene 26
Table 4.2 Descriptive statistics of Indicator 1..........cccoeevvieeciienciienieeiee e, 32
Table 4.3 Perceived Ease of use of ICT ......coooveiiiiiniiniiiiieeececee e 33
Table 4.4 Descriptive statistics of Indicator 2..........ccceeevvieeciiencieeciie e, 41
Table 4.5 Student Engagment Through ICT .........cccooiiiiiiniiiniieieeeeeeen 41
Table 4.6 Descriptive statistics of Indicator 3..........cccoeevvieeiiieeciiecie e, 49
Table 4.6 Descriptive statistics of Overall ...........cccccoevieeiiienieiiienieeeeeeeee, 49



LIST OF FIGURES

Figure 2.1 Conceptual Framework..........cccceccvveeiiieiiiieeiieeeecee e 11
Figure 3.1 Descriptive StatiStiCS ........coovererrierienienienieniceieeeesieeie e 18
Figure 4.1 The use of ICT helps me learning materials better......................... 26
Figure 4.2 ICT makes learning activities more effective.........cccceeerveereennennee. 26
Figure 4.3 ICT improves my learning performance in the classroom ............. 27
Figure 4.4 ICT helps me complete learning tasks faster............ccccceeveervennennee. 28
Figure 4.5 ICT increases my productivity as a student..........ccccceeveeeveennennnen. 28
Figure 4.6 ICT supports my learning needs in different subjects .................... 29
Figure 4.7 ICT makes the learning process more meaningful ......................... 30
Figure 4.8 ICT improves the quality of learning activities .........c.cceceveenennen. 30
Figure 4.9 ICT helps me access learning resources €asily.........ccceeueeveeernennnen. 31
Figure 4.10 ICT supports me in achieving learning objectivies ..................... 32
Figure 4.11 ICT is easy for me to use in learning activities...........ccccceerueennne. 34
Figure 4.12 I can use ICT without difficulty.........cccoevvenieiiniiniiieeeen, 35
Figure 4.13 Learning to use ICT tools is easy for me..........ccccceceeverveneenenee. 35
Figure 4.14 ICT applications are clear and understandable...............ccccceuneeeee. 36
Figure 4.15 I feel confident when using ICT for learning ..........cccccoceeveenenee. 37
Figure 4.16 ICT does not require much effort to use.........ccoceeveevienicencnnen. 37
Figure 4.17 I can use ICT independently without help from others ................ 38
Figure 4.18 ICT tools are user-friendly..........cccoooeiiiiniiniiniiniiceeicee, 39
Figure 4.19 I can easily operate ICT during classroom activities.................... 39
Figure 4.20 ICT is flexible and easy to adapt to my learning needs................. 40
Figure 4.21 ICT increases my interest in learning ...........ccccceceveevervieneennenne. 43
Figure 4.22 ICT makes me more active during learning activities.................. 43
Figure 4.23 | am more motivated to participate in class when ICT is used..... 44
Figure 4.24 ICT encourages me to engage in learning discussions.................. 45
Figure 4.25 ICT makes learning activities more interactive ...........c.ccceeeveenee. 45
Figure 4.26 I pay more attention to the lesson when ICT is used.................... 46
Figure 4.27 ICT helps me stay focused during learning .............cccceeevueennennnen. 46
Figure 4.28 ICT encourages me learning materials independently ................. 47
Figure 4.29 ICT makes learning activities more enjoyable ............cccceveenennee. 48
Figure 4.30 ICT motivates me to participate actively in classroom ................ 48

xi



CHAPTER 1
INTRODUCTION

A. Background of the Problem

Writing is considered one of the most challenging skills in EFL learning, as it
requires students to combine linguistic knowledge with higher-order thinking skills.
Argumentative writing, in particular, demands students’ ability to formulate claims,
support arguments with evidence, and maintain logical coherence. Recent studies
indicate that students often face difficulties in organizing ideas, developing strong
arguments, and expressing opinions clearly in argumentative texts (Lin & Xiang,
2019; Melody et al., 2025). These challenges show that conventional teaching
methods may not be sufficient to support students’ argumentative writing
development.

Recent journal studies suggest that ICT integration can effectively support
writing instruction. Mali and Salsbury (2021) found that technology integration in
EFL writing classrooms facilitates the writing process, especially during
brainstorming, drafting, and revising stages. Similarly, Pentury et al. (2020)
reported that ICT-based writing activities enhance students’ creativity and critical
thinking skills, which are essential components of argumentative writing. The use
of digital platforms, online collaborative tools, and automated feedback systems
enables students to engage more actively in the writing process and receive
immediate feedback on their work.

However, the effectiveness of ICT integration is strongly influenced by
students’ perceptions. Recent research emphasizes that students’ perceptions toward
ICT determine their level of engagement, motivation, and willingness to use
technology for learning purposes (Juliarti & Nuriadi, 2025; Suwarni & Natsir,
2024). When students perceive ICT as useful and supportive of their learning, they
tend to participate more actively in technology-enhanced activities. Conversely,
negative perceptions may hinder the successful implementation of ICT, even when

technological facilities are available.



Although numerous studies over the past five years have examined ICT
integration in EFL learning, most of them focus on teachers’ perceptions or general
language skills. Empirical studies that specifically investigate students’ perceptions
of ICT integration in learning argumentative writing using quantitative approaches
remain limited, particularly in the Indonesian EFL context. This gap indicates the
need for further research to provide measurable evidence of students’ views on ICT
use in argumentative text.

Therefore, this study aims to investigate students’ perceptions of ICT
integration in learning argumentative text. By employing a quantitative research
design, this study seeks to provide empirical data on how students perceive the role
of ICT in supporting their argumentative writing skills. The findings of this study
are expected to contribute to the improvement of ICT-based writing instruction and

inform educators about effective technology integration in EFL classrooms.

B. Identification of the Problem
Based on recent journal studies related to ICT integration, argumentative text,
several research issues can be identified as follows:

a. The increasing demand for writing instruction
Recent studies emphasize that argumentative writing plays an important role
in developing students’ critical thinking and communication skills, which
are essential components (Pentury et al.,, 2020; Kennedy & Sundberg,
2025). However, many students still experience difficulties in applying
these skills effectively in argumentative writing tasks.

b. Students’ difficulties in learning argumentative writing in EFL contexts
Research indicates that EFL students often struggle with organizing
arguments, providing logical reasoning, and supporting claims with
evidence (Lin & Xiang, 2019; Melody et al., 2025). These challenges
suggest the need for instructional support that can enhance students’ writing
processes and learning experiences.

c. The potential role of ICT in supporting argumentative writing learning

Recent journal findings reveal that ICT tools such as online collaborative



platforms, digital writing applications, and automated feedback systems can
support students in brainstorming, drafting, revising, and evaluating
argumentative texts (Mali & Salsbury, 2021; Yingbao et al., 2025).
However, the effectiveness of these tools depends on how students perceive
and utilize them in the learning process.

d. The influence of students’ perceptions on the effectiveness of ICT
integration
Several studies report that students’ perceptions toward ICT significantly
affect their motivation, engagement, and learning outcomes (Suwarni &
Natsir, 2024; Juliarti & Nuriadi, 2025). Positive perceptions encourage
active participation, while negative perceptions may limit the benefits of
ICT integration in writing instruction.

e. The gap between ICT availability and students’ meaningful use in learning
writing
Although many schools have provided ICT facilities to learn, journal studies
indicate that technology is not always used optimally by students for
academic writing purposes (Bachtiar et al., 2024). This gap suggests that
students’ perceptions need to be examined to understand how ICT is
actually experienced in argumentative writing classes.

f. Limited quantitative studies focusing on students’ perceptions of ICT
integration in argumentative writing
Most previous research in the last five years has focused on teachers’
perceptions or used qualitative approaches in examining ICT integration in
EFL writing classes (Mali & Salsbury, 2021; Juliarti & Nuriadi, 2025).
Quantitative studies that specifically investigate students’ perceptions of
ICT integration in learning argumentative writing remain limited,

particularly in the Indonesian EFL context.

C. Limitation of the Problem
This study is limited to investigating students’ perceptions of ICT integration

in learning argumentative text. The study focuses only on the use of ICT in



argumentative writing classes, excluding other writing genres or English language
skills. The research is conducted using a quantitative approach through a
questionnaire, without involving qualitative data such as interviews or observations.
In addition, this study is limited to students from one educational institution and a

specific grade level, so the findings may not be generalized to all EFL contexts.

D. Formulation of the Problem
Based on the background of the study, the research problems are formulated
as follows:
a. How do students perceive the integration of ICT in learning argumentative

text in MAN 2 Kota Pekanbaru.

E. Purpose of the Research
The purposes of this research are:
a. To investigate students’ perceptions of ICT integration in learning

argumentative text in MAN 2 Kota Pekanbaru.

F. Significance of the Research
Some significances of this research can be useful for:
a. Theoretical
The findings of this study are expected to contribute to the theoretical
understanding of ICT integration, students’ perceptions, and argumentative writing
instruction in the context of learning. This research enriches existing literature by
providing quantitative evidence on how students perceive the role of ICT in learning
argumentative writing. Furthermore, the results may serve as a reference for future
studies related to technology-enhanced writing instruction and learner-centered
approaches in EFL contexts.
b. Practical

a) For English Teachers



b)

d)

The findings can help English teachers evaluate the effectiveness of ICT
integration in argumentative writing classes and design more engaging
learning activities that align with students’ needs and learning goals.

For Students

This research may increase students’ awareness of the benefits of ICT in
learning argumentative writing and encourage more active participation in
ICT-based learning activities.

For Schools and Educational Institutions

The results can provide valuable insights for schools and policymakers in
making decisions related to ICT facilities, digital learning platforms, and
teacher training programs to support effective learning environments.

For Future Researchers

This study can serve as a reference for future researchers who intend to
conduct similar studies on ICT integration, students’ perceptions, and

writing instruction using quantitative research designs.

G. Definition of Key Terms

The definition of several terms that related to this research, described as

follows:

a.

Students’ Perceptions

Students’ perceptions refer to students’ opinions, beliefs, attitudes, and
views toward the use of ICT in learning argumentative writing, which are
measured quantitatively through a questionnaire (Juliarti & Nuriadi, 2025).
Information and Communication Technology (ICT)

ICT refers to digital tools, platforms, and applications such as computers,
internet-based resources, online writing platforms, and learning
management systems used to support the teaching and learning process
(Ghavifekr et al., 2014; Azmi, 2017).

Argumentative Writing

Argumentative writing is a type of writing that requires students to present



a clear claim, support it with logical reasoning and evidence, and persuade

readers through coherent arguments (Melody et al., 2025).

. ICT Integration

ICT integration refers to the meaningful use of digital technologies in the
learning process to enhance students’ engagement, writing performance,

and argumentative writing classes (Mali & Salsbury, 2021).



CHAPTER V
CONCLUSION AND SUGGESTION

A. Conclusion

Based on the results of this study, it can be concluded that students at MAN
2 Model Kota Pekanbaru show a positive perception of ICT integration in learning
argumentative text. Most students believe that ICT helps them better understand the
learning materials, assists them in completing writing assignments, and enhances
their participation in the learning process. The overall mean score of the
questionnaire was 3.60, which falls into the high category, indicating that students
generally consider ICT to be a helpful and supportive tool in learning activities. The
findings also suggest that ICT integration improves students’ learning experiences
by providing easier access to information, promoting active participation, and
supporting the development of argumentative writing skills. Therefore, ICT plays
an important role in supporting effective English learning, especially in teaching
argumentative text in EFL classrooms. However, the generalizability of these
findings may be limited due to the relatively small number of participants, and the
rapid development of technology may influence the relevance of the results over
time. For this reason, future studies are recommended to involve larger samples and
more updated technological contexts in order to gain a deeper understanding of the
role of ICT in enhancing 21st-century learning skills and argumentative writing

ability.

B. Suggestion

The researchers suggest the following in light of the current study's findings:
teaching instructors and students the advantages of ICT and how to use it to
accomplish a variety of writing objectives. teaching instructors how to use
technology, particularly in order to include it into the teaching of argumentative
writing. Because ICT is an advanced technology that will surely continue to develop

sustainably, the experts also advise doing longitudinal research on the subject.

54



REFERENCES

Abdullah, K., Jannah, M., Aiman, U., Hasda, S., Zahara Fadilla, Taqwin, Masita,
Ardiawan, K. N., & Sar, M. E. (2022). Metodologi Penelitian Kuantitatif.
Yayasan Penerbit Muhammad Zaini.

Aini, R. N., Drajati, N. A., & Putra, K. A. (2024). Teacher-Student Interaction in
EFL Classrooms through Creative Problem-Solving: An Application of the

Initiation-Response-Feedback Model. Voices of English Language Education
Society, 8(2), 432-443. https://doi.org/10.29408/veles.v8i2.26509

Ary, D., Jacobs, L. C., Irvine, C. K., & Walker, D. (2019). Introduction to Research
in Education (10th ed.). Cengange Learning.

Azmi, N. (2017). The Benefits of Using ICT in the EFL Classroom: From Perceived
Utility to Potential Challenges. Journal of Educational and Social Research,
7(1), 111-118. https://doi.org/10.5901/jesr.2017.v7nlpl11

Bingimlas, K. A. (2009). Barriers to the Successful Integration of ICT in Teaching
and Learning Environments : A Review. 5(3), 235-245.

Boyle, J., Ramsay, S., & Struan, A. (2019). The Academic Writing Skills
Programme : A model for technology-enhanced , blended delivery of an
academic writing programme The Academic Writing Skills Programme : A

model for technology-. Journal of University Teaching & Learning Practice
Volume, 16(4).

Cahya, U. D., Simarmata, J., Iwan, Suleman, N., Nisa, K., Muharlisiani, H. N. L.
T., Karwanto, Putri, M. D., & Rahmadani, D. C. S. L. P. E. (2023). Inovasi
Pembelajaran Berbasis Digital Abad 21 (A. Karim (ed.)). Penerbit Yayasan
Kita Menulis.

Creswell, J. W. & Creswell, J. D. (2023). Research Design: Qualitative,
Quantitative, and Mixed Methods Approaches, Sixth Ed. Los Angeles: SAGE.

Ghavifekr, S., Zabidi, A., Razak, A., Ghani, M. F. A, Yan, N., & Meixi, Y. (2014).
ICT Integration In Education: Incorporation for Teaching & Learning

Improvement. The Malaysian Online Journal of Educational Technology,
22).

Hadianti, S. & Rohmah, D. W. M. (2021). English Teachers' Perception on Using
Digital Tools in The Classroom. Exposure Journal, 10(2), 234-241.

Hasibuan, M. S., Lubis, M. J., & Hutagalung, S. M. (2025). Utilization of
Technological Literacy to Improve Students’ Critical Thinking Skills in
Writing Text. International Journal of Multidisciplinary Approach Research
and Science, 3(01), 50-58. https://doi.org/10.59653/ijmars.v3i01.1179

Juliarti, F. & Nuriadi, N. (2025). Teachers' Perception and Utilization of
Technology in English Teaching and Learning in Junior High School.

55



International Journal of Multicultural and Multireligious Understanding,
12(8), 461-470. http://dx.doi.org/10.18415/ijmmu.v12i8.7015

Lin, M., & Xiang, X. (2019). Integrating critical thinking into an EFL writing
curriculum: A mediated model. Thinking Skills and Creativity in Second

Language Education: Case Studies from International Perspectives, October,
95-130.

Mali, Y. C. G., & Salsbury, T. L. (2021). TECHNOLOGY INTEGRATION IN AN
INDONESIAN EFL WRITING CLASSROOM. TEFLIN Journal, 32, 243—
266. http://dx.doi.org/10.15639/teflinjournal.v32i2/243-266%0ATop-down

Melody, M., Makuvire, C., Dziva, D., Mudavanhu, Y., Mhishi, M., & Chikuvadze,
P. (2025). Mastering academic writing skills : A handbook for university
students . (Issue August). https://doi.org/10.9734/bpi/mono/978-991363-7-3

Nee, C. C., Yunus, M. M., & Suliman, A. (2019). ICT : An Effective Platform to
Promote Writing Skills Among Chinese Primary School Pupils. Arab World
English Journal (AWEJ), 10(January), 223-237.
https://doi.org/10.2139/ssrn.3512616

Pardede, P. (2020). Integrating the 4Cs into EFL Integrated Skills Learning. JET
(Journal of English Teaching), 6(1), 71-85.
https://doi.org/10.33541/jet.v611.190

Suwarni, A. & Natsir, N. (2024). Technology Integration in English Language
Teaching: Analysis of Teachers' Perceptions and Practices in the Digital Era.
International  Journal of  Educational  Research, 1(2), 74-98.
https://doi.org/10.62951/ijer.v112.282

Suwartono, T., Mularsih, P. S.; & Khomsatun, K. (2022). Good or Bad Teaching
Practices ? Learning From EFL Classrooms. Khazanah Pendidikan, 16(1)
https://doi.org/10.30595/jkp.v1611.12751

Syarifudin. (2021).Teaching of English as a Foreign Language. Mataram: Sanabil.

Tojiri, Y., Putra, H. S. & Faliza, N. (2023). Dasar Metodologi Penelitian: Teori,
Desain, dan Analisis Data. Padang: TAKAZA INNOVATIX LABS.

Trilling, B., & Fadel, C. (2009). Century Skills. San Fransisco: Jossey-Bass.

Yendriani, W. (2019). The Correlation Between Students’ Mastery Of Simple Past
Tense And Their Ability To Write Recount Paragraphs At The Eleventh Grade
Of Man 2 Model Pekanbaru. 4 Thesis. Uin Suska Riau.

Yingbao, L. Ismail, H. H. B., Yusnus, M. M. (2025). Teaching Pedagogies Using
ICT in University Academic English Writing Across the Globe — A
Systematic Literature Review. International Journal of Learning, Teaching
and Educational Research, 24(3), 656—678.

56



