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ABSTRACT

Rintan Khanifatun K, 2026 : The Correlation Between Digital Storytelling and
Students’ English Speaking Ability of Tenth Grade
at SMKN 8 Pekanbaru

Speaking ability is a core skill in English language learning and remains a major
challenge for many vocational high school students, particularly in terms of
fluency, pronunciation, and vocabulary mastery. One instructional medium
considered to have strong potential is Digital Storytelling (DST); however,
empirical evidence regarding its relationship with students’ speaking ability is still
limited, especially within correlational research contexts. Therefore, this study
aims to investigate whether Is there any significant correlation between the use of
Digital Storytelling and the English speaking ability of tenth grade students at
SMKN 8 Pekanbaru. This study employed a quantitative approach with a
correlational research design. Data were collected through a Digital Storytelling
questionnaire and documentation of students’ speaking scores, and subsequently
analyzed using the Spearman Rank correlation test with the assistance of SPSS.
The results revealed that the correlation coefficient between Digital Storytelling
and students’ speaking ability was very low (p = 0.007) with a significance value
of 0.959 (> 0.05), there is no significant correlation between the use of Digital
Storytelling and the English speaking ability of tenth grade students at SMKN 8
Pckanbaru. These findings suggest that although Digital Storytelling is positively
perceived and can enhance students’ engagement and creativity, it has not been
empirically shown to have a direct relationship with improvements in speaking
ability. In conclusion, students’ speaking proficiency is influenced by various
factors beyond the use of Digital Storytelling alone. Therefore, future research is
recommended to employ experimental designs, longer implementation periods,
and to consider additional variables such as motivation, self-confidence, and the
intensity of speaking practice.

Keywords: Digital Storytelling, Speaking Ability, Correlational Study, EFL
Students, English Learning



ABSTRAK

Rintan Khanifatun K, 2026 : Korelasi Antara Bercerita Digital dan Kemampuan
Berbicara Bahasa Inggris Siswa Kelas Sepuluh di
SMKN 8 Pekanbaru

Kemampuan berbicara merupakan keterampilan inti dalam pembelajaran bahasa
Inggris dan tetap menjadi tantangan utama bagi banyak siswa SMA kejuruan,
khususnya dalam hal kelancaran, pengucapan, dan penguasaan kosakata. Salah
satu media pembelajaran yang dianggap memiliki potensi kuat adalah Bercerita
Digital; namun, bukti empiris mengenai hubungannya dengan kemampuan
berbicara siswa masih terbatas, terutama dalam konteks penelitian korelasional.
Oleh karena itu, penelitian ini bertujuan untuk menyelidiki Apakah ada korelasi
signifikan antara penggunaan digital storytelling dan kemampuan berbicara
bahasa Inggris siswa kelas 10 di SMKN 8 Pekanbaru. Penelitian ini
menggunakan pendekatan kuantitatif dengan desain penelitian korelasional. Data
dikumpulkan melalui kuesioner bercerita digital dan dokumentasi skor berbicara
siswa, dan selanjutnya dianalisis menggunakan wji korelasi peringkat Spearman
dengan bantuan SPSS. Hasil penelitian menunjukkan bahwa koefisien korelasi
antara bercerita digital dan kemampuan berbicara siswa sangat rendah (p =
0,007) dengan nilai signifikansi 0,959 (> 0,05), tidak ada korelasi signifikan
antara penggunaan bercerita digital dan kemampuan berbicara bahasa Inggris
siswa kelas 10 di SMKN 8 Pekanbaru. Temuan ini menunjukkan bahwa meskipun
bercerita digital dipandang positif dan dapat meningkatkan keterlibatan dan
kreativitas siswa, belum terbukti secara empiris memiliki hubungan langsung
dengan peningkatan kemampuan berbicara. Kesimpulannya, kemampuan
berbicara siswa dipengaruhi oleh berbagai faktor di luar penggunaan bercerita
digital saja. Oleh karena itu, penelitian selanjutnya disarankan untuk
menggunakan desain eksperimental, periode implementasi yang lebih panjang,
dan mempertimbangkan variabel tambahan seperti motivasi, kepercayaan diri,
dan intensitas latihan berbicara.

Kata kunci: Bercerit Digital, Kemampuan Berbicara, Studi Korelasional, Siswa
EFL, Pembelajaran Bahasa Inggris
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CHAPTER 1
INTRODUCTION

A. Background of the Reseach

Speaking ability is one of the core competencies in English language learning,
serving as the primary foundation for oral communication across academic, social,
and professional contexts. In the era of globalization, students are expected to
express ideas, engage in argumentation, and participate in cross-cultural
interactions. However, acquiring speaking skills is not a straightforward process.
Learners must simultaneously master fluency, accuracy, pronunciation, vocabulary,
and confidence, while many teaching practices remain text-oriented and teacher-
centered (Meiratnasari et al., 2019). This situation limits opportunities for active
language practice, resulting in suboptimal development of speaking skills.

The rapid advancement of digital technology has fostered various innovations
in learning media, one of which is Digital Storytelling (DST). DST integrates
narrative, audio, video, music, and images into a digital product, allowing students
to construct stories creatively and communicatively. This learning model requires
learners not only to comprehend language but also to use it actively in content
production. Consequently, DST serves as a multimodal, student-centered learning
tool, enhancing engagement, creativity, and motivation in English learning (Tahriri,
2015)

In the context of English education in Indonesia, low speaking proficiency
remains a prominent issue. Many students struggle to speak confidently in front of
the class, hesitate when expressing ideas, and find it difficult to select appropriate
vocabulary to convey their intended meaning. Factors such as communication
anxiety, limited exposure to authentic English, and the lack of interactive teaching
methods exacerbate these challenges (Idayani, 2024). Evaluations in various
schools indicate that most speaking scores are still below competency standards,
particularly in fluency and pronunciation. This condition suggests that the teaching
strategies employed have not fully supported optimal speaking skill development
(Rahayu, 2021).



DST is proposed as an effective modern approach to address these challenges.
This model allows students to repeatedly practice language production, from
scriptwriting, pronunciation exercises, and voice recording to storytelling through
digital media. As a result, learners are trained not only to understand language
passively but also to use it in a more creative and meaningful context. A flexible,
technology-based learning environment helps reduce student anxiety, increase
confidence, and provide opportunities for practicing English in a relatable and
enjoyable way (Wafa & Chakim, 2022). Moreover, previous studies have shown
that DST can improve students’ ability to organize stories, enhance pronunciation,
and expand vocabulary (Ursua et al., 2025).

Nevertheless, most previous research has focused on improving student
performance after implementing DST, rather than examining the statistical
significance of the relationship between the two variables. Some studies also
employed limited samples, short intervention durations, or insufficiently
comprehensive assessment instruments, leaving room for more targeted and
empirical research. This gap highlights the need for further studies that specifically
investigate the correlation between DST use and speaking ability, providing a
stronger empirical foundation for the approach’s effectiveness (Meiratnasari et al.,
2019).

The study was conducted at SMKN 8 Pekanbaru, located on JI. Tengku Kasim
Perkasa, Rumbai Bukit, Rumbai District, Pekanbaru City, Riau 28264. This school
was selected because initial observations indicated that many tenth-grade students
continue to struggle with maintaining fluency, improving pronunciation, and
developing vocabulary when speaking in English. Although speaking instruction
has been carried out on a regular basis, students’ levels of speaking ability still
exhibit considerable variation. This condition is reinforced by the researcher’s
experience as an English teacher who directly observed students’ performance
during classroom presentations, indicating that students continue to have limitations
in their use of vocabulary. In addition, the school has begun integrating technology-
based learning media, making the implementation of Digital Storytelling (DST)
highly feasible. These conditions position SMKN 8 Pekanbaru as a relevant setting



for examining the relationship between the use of digital learning media and
students’ speaking ability.

Considering technological developments, challenges in speaking proficiency,
and gaps in previous research, investigating the correlation between Digital
Storytelling and students’ speaking ability is crucial. This study aims to provide
empirical evidence on the extent to which DST contributes to speaking
development, while offering a foundation for teachers and schools to design
learning strategies aligned with the characteristics of 21st-century learners (Ursua
et al., 2025). The findings are expected to enrich the literature on digital learning
media and provide practical recommendations for enhancing the effectiveness of

English learning in vocational high schools.

B. Identification of The Problem

Based on the research background described, the phenomenon to be
investigated is the relationship between the use of Digital Storytelling and students’
speaking ability. A significant issue is the persistent low levels of fluency,
vocabulary, and pronunciation among students during classroom speaking
activities. Furthermore, the reliance on conventional learning media renders
speaking exercises less engaging, resulting in low student participation. To date,
there is a lack of empirical evidence demonstrating the extent to which Digital
Storytelling is associated with students’ speaking skills, particularly within schools

that continue to face these challenges.

C. Limitation of The Problem

This study is limited to examining the relationship between the use of Digital
Storytelling (DST) as the independent variable (X) and students’ speaking ability
as the dependent variable (Y) of tenth grade at SMKN 8 Pekanbaru, focusing
specifically on aspects of speaking ability, including fluency, vocabulary,
pronunciation, and coherence, without investigating other language skills such as
listening, reading, or writing. The research subjects are limited to students in

accordance with the requirements of a correlational research design, making the



findings applicable only within the context of this school. Moreover, the study
employs DST exclusively in the form of video storytelling created by students using
simple applications and does not analyze other learning media, while the
instruments are limited to a speaking assessment rubric and a questionnaire on DST
use, without incorporating other data collection techniques such as interviews or in-
depth observations. These limitations are applied to maintain the study’s focus,
ensure a structured approach, and enable the collection of relevant empirical
findings aligned with the research objectives within the English learning

environment of tenth grade students at SMKN 8 Pekanbaru.

D. Formulation of the Problem
Based on the limitations outlined above, the research problems can be
formulated. Referring to the issues identified, the research questions of this study
are as follows:
1. Is there any significant correlation between the use of Digital Storytelling
and the English speaking ability of tenth grade students at SMKN 8

Pekanbaru?

E. Purpose of the Research

This study aims to examine the relationship between the use of Digital
Storytelling and students’ speaking ability in English language learning. The
specific objectives of the research are as follows:

1. To identify whether there is a significant correlation between the use of

Digital Storytelling and students’ English speaking ability.

F. Significance of the Research
This study has significant theoretical and practical benefits.
a. Theoretical Benefits
The results of this research are expected to enrich the literature and
knowledge regarding the use of Digital Storytelling (DST) as an English

learning medium, particularly for enhancing students’ speaking ability.



This study provides empirical evidence supporting technology-based

learning and demonstrates how interactive digital media can influence

students’ speaking skills. Consequently, the findings can serve as a

reference for researchers or curriculum developers in designing DST-

based teaching strategies at vocational high schools.

b. Practical Benefits

The findings of this study also offer practical advantages for various

stakeholders, including:

a) For Teachers: Providing an innovative and engaging learning medium
to enhance student engagement and speaking ability in the classroom.

b) For Students: Helping to increase motivation for learning English and
improve speaking skills through creative and interactive learning

experiences.

G. Definition of Key Terms
To avoid misunderstandings and clarify the focus of this study, several key
terms are defined as follows:
a. Digital Storytelling (DST)

A learning method that involves delivering stories or information
through digital media such as videos, animations, audio, or interactive
applications like YouTube and Canva. DST integrates narrative, visual,
and auditory elements to create an engaging and creative learning
experience that supports students’ language development.

b. Speaking Ability

The capacity of students to use English orally to express ideas,
thoughts, and information effectively. The assessment of speaking ability
encompasses several core aspects, including fluency, accuracy (correct use
of language structures), pronunciation, vocabulary (lexical knowledge),

and grammar.



c. Correlation
A statistical relationship between two variables analyzed to determine
the extent to which changes in one variable are associated with changes in
another. In this study, correlation is used to quantitatively measure the
relationship between the level of Digital Storytelling use and students’

speaking ability.



CHAPTER V
CONCLUSION AND SUGGESTION

A. Conclusion

Based on the research findings, it can be concluded that there is no significant
correlation between the use of Digital Storytelling and the English speaking ability
of tenth grade students at SMKN 8 Pekanbaru. This finding indicates that the use
of Digital Storytelling has not been statistically proven to have a meaningful
relationship with students’ speaking ability. The implications of this study suggest
that the improvement of students’ speaking ability cannot rely on a single
instructional medium. English teachers are encouraged to combine Digital
Storytelling with other speaking instruction strategies, such as continuous speaking
practice, oral communication activities, and appropriate feedback. Thus, Digital
Storytelling can function as a supportive medium that helps create a more engaging

and effective learning process.

B. Suggestion

The aforementioned conclusion leads to a number of suggestions for english
teachers are encouraged to combine Digital Storytelling with other speaking
instruction strategies, such as continuous speaking practice, oral communication
activities, and appropriate feedback. Students are advised to actively practice
speaking both inside and outside the classroom to improve their speaking ability.
Future researchers are recommended to apply experimental designs, longer
implementation periods, and additional variables to further investigate the

effectiveness of Digital Storytelling on students’ speaking ability.
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