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ABSTRACT

Esthy Fani T, 2026 : Students’ Perception of Al driven Chatbots in Writing
at English Language Education Program of Universitas
Lancang Kuning

The increasing integration of artificial intelligence (Al) in academic contexts has
changed the way students engage in writing activities. Ideally, Al driven tools are
expected to assist students in generating ideas, improving grammar and vocabulary,
and enhancing writing efficiency. However, students’ perceptions of these tools
may vary, reflecting both potential benefits and possible challenges. This study
aimed to investigate students’ perceptions of Al driven chatbots in writing at the
English Language Education Program of Universitas Lancang Kuning. This study
employed a quantitative descriptive research design involving 122 students as the
sample. Data were collected using a five point Likert scale questionnaire and
analyzed using descriptive statistics, including mean and standard deviation. The
findings showed that the grand mean score was 3.90 with a standard deviation of
0.03, which falls into the positive category based on the mean score interpretation.
This result indicates that students generally have favorable perceptions toward the
use of Al driven chatbots in writing activities. In other words, students tend to view
Al driven chatbots as helpful tools that support their writing process, particularly in
generating ideas, improving grammatical accuracy and vocabulary, and increasing
writing efficiency. In conclusion, Al driven chatbots are positively perceived by
students and are considered helpful in supporting the writing process when used
appropriately. Therefore, it is recommended that lecturers integrate Al driven
chatbots into writing instruction while guiding students to use these tools critically
and responsibly.

Keywords : Al Driven Chatbots, Students’ Perceptions, Writing, English Language
Education



ABSTRAK

Esthy Fani T, 2026 : Persepsi Mahasiswa Tentang Chatbot Berbasis Al
dalam Penulisan di Program Pendidikan Bahasa
Inggris Universitas Lancang Kuning

Meningkatnya integrasi kecerdasan buatan (Artificial Intelligence/Al) dalam
konteks akademik telah mengubah cara mahasiswa terlibat dalam aktivitas
menulis. Secara ideal, alat berbasis Al diharapkan dapat membantu mahasiswa
dalam menghasilkan ide, memperbaiki tata bahasa dan kosakata, serta
meningkatkan efisiensi dalam menulis. Namun demikian, persepsi mahasiswa
terhadap penggunaan alat tersebut dapat berbeda-beda, yang mencerminkan
adanya manfaat sekaligus potensi tantangan. Penelitian ini bertujuan untuk
mengetahui persepsi mahasiswa terhadap penggunaan chatbot berbasis Al dalam
kegiatan menulis pada Program Studi Pendidikan Bahasa Inggris Universitas
Lancang Kuning. Penelitian ini menggunakan desain penelitian deskriptif
kuantitatif dengan melibatkan 122 mahasiswa sebagai sampel penelitian. Data
dikumpulkan menggunakan kuesioner skala Likert lima tingkat dan dianalisis
menggunakan statistik deskriptif, yaitu mean dan standar deviasi. Hasil penelitian
menunjukkan bahwa nilai grand mean sebesar 3,90 dengan standar deviasi sebesar
0,03, yang termasuk dalam kategori positif berdasarkan interpretasi interval mean
score. Hasil ini menunjukkan bahwa mahasiswa pada umumnya memiliki persepsi
yang baik dan mendukung terhadap penggunaan chatbot berbasis Al dalam
kegiatan menulis. Dengan kata lain, mahasiswa memandang chatbot berbasis Al
sebagai alat yang membantu proses menulis mereka, khususnya dalam
menghasilkan ide, meningkatkan ketepatan tata bahasa dan kosakata, serta
meningkatkan efisiensi dalam menyelesaikan tugas menulis. Berdasarkan hasil
tersebut, dapat disimpulkan bahwa chatbot berbasis Al dipersepsikan secara positif
oleh mahasiswa dan dianggap dapat mendukung proses menulis apabila digunakan
secara tepat. Oleh karena itu, dosen disarankan untuk mengintegrasikan
penggunaan chatbot berbasis Al dalam pembelajaran menulis dengan tetap
membimbing mahasiswa agar dapat memanfaatkannya secara kritis dan
bertanggung jawab.

Kata kunci : Chatbot Berbasis Kecerdasan Buatan, Persepsi Mahasiswa,
Keterampilan Menulis, Pendidikan Bahasa Inggris



LEMBAR PENGESAHAN

Judul :  Students’ Perception of Al Driven Chatbots in Writing at

English Language Education Program of Universitas

Lancang Kuning

Nama :  Esthy Fani Tampubolon
NIM : 2288203030

Program Studi  _ Pendidikan Bahasa Inggris

s
/, AN O
/ ":,) 8 :\ \(\ N
/4 Dekan’.
/
/

Disetujui

Pembimbing

\Q -

v

Dr. Herdi. S.Pd.. M.Pd

NIDN: 1018058102

Diketahui

\ -2 Dr. Herlinawati. S.8.. MET
\ 541 NIDN: 1017037901

Ketua Program Studi

Refika Andriani, S.Pd.I., M.Pd
NIDN: 1008088603




EXAMINERS' APPROVAL
A Thesis Under the Title :

Students’ Perception of Al driven Chatbots in Writing at English
Language Education Program of Universitas Lancang Kuning

Has been examined on February 18™,2026

APPROVED BY
A -
Advisor  : Dr. Herdi, S.Pd., M.Pd ( v )
1
Examiner 1: Dr. Herlinawati, S.S., M.Ed - >

Examiner 2: Refika Andriani, S.Pd.I., M.Pd

o~
S’




SURAT PERNYATAAN KEASLIAN TULISAN

Dengan ini saya menyatakan:

a. Karya tulis saya, dengan judul: Students ' Perception of Al Driven Chatbots
in Writing at English Language Education Program of Universitas
Lancang Kuning adalah asli dan belum pernah diajukan untuk
mendapatkan gelar akademik di Program Studi Pendidikan Bahasa Inggris
Fakultas Pendidikan dan Vokasi Universitas Lancang Kuning adalah asli
karya saya sendiri dan belum pernah diajukan untuk mendapatkan gelar
Sarjana Pendidikan (S.Pd) di Program Studi Pendidikan Bahasa Inggris,
Fakults Pendidikan dan Vokasi, Universitas Lancang Kuning.

b. Karya tulis ini tidak terdapat hasil karya atau pendapat yang telah ditulis
atau dipublikasikan oleh orang lain kecuali dikutip secara tertulis dengan
jelas sesuai dengan aturan pengutipan dan dicantumkan sebagai referensi
pada halaman daftar Pustaka.

Demikianlah pernyataan ini saya buat, apabila ditemukan penyimpangan dan

ketidakbenaran dari pernyataan ini, saya bersedia menerima sanksi akademik
berupa pencabutan gelar yang telah saya peroleh, serta sanksi lainnya dengan norma

ketentuan hukum yang berlaku.

Pekanbaru, 18 Februari 2026
| -enyatakan,

NIM. 2288203030

vi



ACKNOWLEDGEMENT

First and foremost, | offer my deepest gratitude and praise to the Lord Jesus
Christ for His endless love, grace, and faithfulness throughout my life. It is only by
His permission, guidance, and abundant blessings that | have been able to complete
my studies at the English Language Education Program, Faculty of Education,
Universitas Lancang Kuning, Pekanbaru, Riau. In every step of this journey through
struggles, doubts, and moments of strength the Lord Jesus has never left my side.
Without His grace and guidance, | would not have reached this point. This thesis is
written as a reflection of His goodness and as the outcome of the research entitled
“Students’ Perception of Al driven Chatbots in Writing at the English Language
Education Program of Universitas Lancang Kuning.”

| realize that | could not have completed this thesis without the support,
guidance, and encouragement of many people. Therefore, | would like to sincerely
express my gratitude and appreciation to the following individuals:

1. My Advisor, Dr. Herdi, S.Pd., M.Pd., for the time, great ideas, guidance,
advice, criticism, encouragement, motivation, and suggestions in
completing this thesis. Thank you so much for your thoughtful
consideration. It is a privilege to have had such giving, modest, and sincere
counsel as him. Thank you for your time, constructive thoughts, support,
inspiration, recommendations to help me complete this thesis.

2. The examiners who have given contributions and suggestions on this thesis

3. The Head of the Study Program of English Education has always given me
opportunities in running the examination process of this thesis, Refika
Andriani, S.Pd.l., M.Pd

4. Dr. Herlinawati, S.S., M.Ed as a Dean of Faculty of Education and
Vocational Studies of Universitas Lancang Kuning.

5. Prof. Dr. Junaidi, M. Hum. as the rector of Universitas Lancang Kuning.

Vii



6. Many thanks to every lecturer in the English Language Education

10.

Department, Universitas Lancang Kuning, for their time, energy, and
valuable knowledge during my studies.

To my beloved parents, R. Tampubolon and R. Marbun, words cannot
fully express my gratitude for your unwavering love, prayers, and support
that have guided me through every step of my academic journey. Your
sacrifices, hard work, and endless patience have shaped me into the person
I am today. Thank you for believing in me even when | doubted myself,
for encouraging me when | felt weary, and for always showing me what
true love and devotion mean. Every achievement | reach is a reflection of
your guidance, care, and constant presence in my life. | sincerely hope that
the Lord Jesus will always bless you with health and long lives, so you can
witness every stage of my journey and see the fruits of your own tireless
efforts. May the Lord Jesus continue to surround you with His love and
grace, as you have always surrounded me with yours.

To my younger siblings, both my sisters and brothers, thank you for always
asking about my well being during the thesis process. Thank you for your
prayers, support, and for believing in me that I could finish this thesis.
Your trust in me gave me strength and courage to keep going, even during
the most challenging moments. | am truly grateful for your love,
confidence, and encouragement, which have accompanied me every step
of the way.

To my amazing friends who accompanied me and worked on the thesis
together, thank you for making this journey feel less overwhelming. Your
support, collaboration, and encouragement gave me a sense of calm and
confidence while completing my thesis. | am truly grateful for your
presence, teamwork, and for making this process more enjoyable and
meaningful.

Thank you to someone with NIM 2288203016, who has been by my side
from the beginning of my studies until now. Thank you for always being

willing to accompany me and provide support throughout my college

viii



Journey. Thank you for your guidance, encouragement, and for always
reminding me that whatever happens, everything will pass. [ am grateful
for your time, attention, energy, and care during this research process.
Your presence has shown me the true meaning of patience and
perseverance. May the Lord Jesus bless your life, studies, and work.

11. Last but not least, I want to thank myself. Thank you for persevering
th_rough all the challenges and obstacles during this college journey. Thank
you for never giving up, for continuing to strive, and for pushing yourself
to complete everything. I am proud of myself for staying strong, for
learning and growing from every experience, and for believing in my own
abilities. Thank you for loving yourself, because the Lord Jesus loves you
too. I am grateful for my journey and everything I have accomplished. I
promise to continue standing by myself, to keep fighting, and to face every
challenge in the next stages of life with courage, determination, and hope.
Together with myself, I will keep striving for growth, success, and the best
future that lies ahead.

The researcher eventually recognized the thesis’s limits. As a result, I will
eagerly appreciate any and all feedback, criticism, and reccomendations. This thesis

should be useful to readers and future scholars.
Pekanbaru, 18 February 2026

BiELY

Esthy Fani Tampubolon
NIM. 2288203030




TABLE OF CONTENTS

Pages
AB ST ACT e ettt renrenreas i
ABSTRAK .o ettt bbbt et e i
LEMBAR PENGESAHAN .......cccoiiiiiieie Error! Bookmark not defined.
EXAMINERS’ APPROVAL.......oooiiiiiiiic ettt iv
SURAT PERNYATAAN KEASLIAN TULISAN .....c.coiiiiieeecee e Y%
ACKNOWLEDGEMENT .....ooiiiiiieieie ettt Vi
TABLE OF CONTENTS ..ottt Xii
LIST OF TABLES ...t xii
LIST OF FIGURES ...ttt Xiii
LIST OF APPENDICES ......cciitiiiiiieie ettt Xiv
CHAPTER I INTRODUCTION
A. Background of the RESEarCh............coviiiiiiiiec s 1
B. Identification of the Problem...........ccoveiiiie i 4
C. Focus of the RESEAICN........ccoiiiiiii e 5
D. Formulation of the Problem.............cooiiiii e 5
E. Purpose of the RESEArCH ... 5
F. Significance of the ReSEarch ...........ccccoeve e 5
G. Definition Of KEY tEIMS........cviiiiiiiiteeee e 6
CHAPTER Il REVIEW OF LITERATURE
A. Review of the Related Theories.......cccccuiiiiiiiiiiiie e 8
B. Review of Related FINAINGS .......cooviiiiiiiieeeeeee e 24
C. Conceptual FrameWOrK. ..........cocoiiiiiiiiiinieiee e 26
CHAPTER Il RESEARCH METHOD
AL TYPE OF RESEAICN ...t 28
B. Setting of the RESEArCN ........ccoiiiiiccccsce e 29
C. Population and SamPIe ........ccveiieiiiieeccce e 29
D. Instrument of the RESEAICH .........ccceiiiiiiiee e 30
E. Technique of Data COlECHiON............ccceeiieiiiie e 32
F. Technique of Data ANAIYSIS .......cccueeiiiiiiieie e 34
CHAPTER IV FINDINGS AND DISCUSSIONS
ALFINAINGS oottt e ae s 37
B DISCUSSION....eeiuieiiietieriestee st eiestee et reesteeste e steeseesreesteeseesseesreeneesreenseaneens 50



CHAPTER V CONCLUSIONS AND SUGGESTIONS

AL CONCIUSIONS ..o 53
B SUQOESTIONS ... 53
REFERENGCES ... 55
LIST OF APPENDICES ..o oottt 63

Xi



LIST OF TABLES

Pages
Table 3.1 : The English Students POpulation.............cccccovvinninienincnc e 30
Table 3.2 : Students’ Perception of Al driven Chatbots Questionnaire............ 31
Table 3.3 : LIKEIt SCAIE ....c.ecieiieceee et 34
Table 3.4 : Score INterpretation...........cocveieeiie i 35
Table 3.5 : Interpretation of Standard Deviation (SD) on Likert Scale ............ 35
Table 3.6 : Percentile Rank Interpretation ..........ccccccveveeiiiiiie i 36
LI 10 L S R €] 1y o 1 - T RS 40
Table 4.2 : 1dea DeVelopmMEeNt ........cccvi i 40
Table 4.3 1 Organization .........ccceeivevieieereee e 41
Table 4.4 : Writing CoNfideNCE.........coooiiiiice e 42
Table 4.5 :Learning EXPerieNnCe ........ccovriiiiiiieese e 43
Table 4.6 : Frequency Of USE .......c.coiiiiiiiiic e 43
Table 4.7 1 FEEUDACK ........cov et 44
Table 4.8 : Personalization ............ccocoieiiiieiieiiee e 45
Table 4.9 : Perceived Benefits ......cccccviveiieii i 45
Table 4.10 : Learning MoOtIVatION .........ccooveiieiiie e 46
Table 4.11 : SatiSTaCtiON........cccoieieee e 47
Table 4.12 : Perceived Challenges........cccocviiieiiie i 47
Table 4.13 : Grand Mean and Standard Deviation............ccccccevevereiiniivereseenn 48

xii



LIST OF FIGURES

Figure 2.1 Conceptual Framework
Figure 4.1 Results of Validity Test

Figure 4.2 Results of Reliability TeSt ........cccooviiiiiiiiiieeee e

xiii



ook wdE

LIST OF APPENDICES

Pages
Appendix Captured WhatsApp (Primary Data Collection).............ccccueuee. 63
Appendix Students’ Perception QUEStionNaire ...........cceevvervirvriininiiieennens 64
Appendix Validity and Reliability Test ReSUltS............ccccoovviviiiiiciinnn, 65
Appendix Statistical Output of Data Analysis ..........cccceevieiieiiiieiie e, 67
Appendix Research Permission Letter ..........ccoovvviieienenene e 68
Appendix Questionnaire Instrument (Google FOrm) ........cccocoevvevieiieeninnn, 69

Xiv



CHAPTERI
INTRODUCTION
A. Background of the Research

To begin understanding how writing should ideally be taught, it is helpful to
first describe the kind of learning environment that best supports students’
development. In the context of English Language Teaching (ELT), students are
ideally expected to develop their writing skills gradually through continuous
practice, explicit instructional guidance, and timely feedback elements that are
considered essential for writing development (Vula et al., 2024). Effective writing
instruction should therefore provide personalized support that helps learners
strengthen key aspects of writing, including the development of content, coherent
paragraph organization, grammatical accuracy, vocabulary selection, and correct
writing mechanics. To meet these standards, learners require an environment that
consistently offers meaningful feedback and encourages revision-based
improvement. In modern educational settings, technological tools are also expected
to contribute by offering accessible and high quality corrective input, enabling
students to practice and refine their writing skills more independently and
efficiently (Vula et al., 2024). Taken together, these ideal conditions illustrate the
kind of supportive and resource rich setting that helps students grow as confident
and capable writers.

After outlining the ideal expectations, it is also important to recognize the
practical realities that shape how students develop their writing skills today.
Technology plays a crucial role in supporting students’ writing development
because it provides interactive learning resources, examples of effective written
texts, and automated feedback features that help learners identify and understand
their linguistic errors. Al driven tools, in particular, are expected to offer additional
guidance beyond scheduled classroom interactions, ensuring that students can
access writing support whenever needed. This is supported by research indicating
that technology significantly enhances higher order writing skills such as creativity
and critical thinking when used in interactive and collaborative learning

environments (Eragamreddy & Joseph, 2025). These observations show how



technology has become an essential part of students’ learning experiences,
especially in helping them overcome challenges in writing.

Furthermore, a preliminary study involving ELT students at Universitas
Lancang Kuning revealed that Al-based chatbots are widely used by students to
support their writing activities. After gathering initial information from several
students, it was found that they indeed use Al driven chatbots when completing
writing tasks such as essays and other academic assignments. The findings showed
that students actively use these tools to identify grammatical errors, refine
vocabulary choices, and improve the organization of their ideas. Students also tend
to rely on these tools particularly when immediate feedback from lecturers is
limited. This evidence indicates that Al driven chatbots have become an integral
part of students’ writing practices, as they are directly utilized during the process of
composing and revising their written work. Therefore, this situation provides a
strong empirical basis for investigating students’ perceptions of Al driven chatbots
within the current ELT learning context.

In an ideal learning setting, writing instruction should enable students to
express their ideas clearly and organize their thoughts effectively. Although writing
instruction aims to build strong academic literacy, many ELT students still
experience considerable difficulty in producing coherent and effective written texts.
Their challenges often appear in idea development, paragraph organization, and
grammar accuracy patterns that align with findings showing that EFL learners
struggle particularly with paragraph construction, where grammar is consistently
ranked as the most important component of writing across proficiency levels
(Alnefaie, 2023), indicating that their writing skills remain below the expected
standard. These persistent difficulties show the need for more targeted writing
support that responds to students’ real challenges.

These learning difficulties are further intensified by the limited opportunity
students have to receive individualized and timely feedback from lecturers. Due to
large class sizes and heavy academic workloads, lecturers often cannot provide
detailed explanations or corrective guidance promptly a situation echoed in research

reporting that teachers in high enrollment classes face significant constraints in



offering immediate feedback (Williams, 2024), ultimately restricting students’
chances to reflect on and improve their writing. As a result, students have fewer
opportunities to monitor their progress, understand their errors, and make
meaningful improvements in their writing.

In response to these limitations, a growing number of students are turning to
Al driven chatbots as alternative sources of writing support. These tools offer
instant grammar corrections, vocabulary choices, and syntax explanations, which
allow learners to revise their work more efficiently. Evidence from recent studies
shows that Al chatbots not only enhance writing outcomes but also contribute to
improved feedback literacy and higher engagement among EFL learners (Oktarin
et al., 2024), making them an increasingly attractive supplement to traditional
writing instruction. These advantages demonstrate that Al driven tools can provide
accessible and consistent guidance, especially when students struggle to obtain
sufficient support during regular classroom activities.

Research into Al-assisted writing further demonstrates that chatbots can
improve overall writing quality by fostering grammatical accuracy and supporting
autonomous learning. Several studies indicate that students benefit from the
immediacy and clarity of the feedback provided, which in many cases boosts their
learning motivation. However, much of this literature has focused on performance
outcomes rather than student perceptions, as illustrated by a mixed method
investigation involving 24 university students that documented significant
improvement in writing skills (Sanchez & Santos, 2025) yet gave limited attention
to learners’ subjective experiences. Other studies have also prioritized measurable
gains such as accuracy scores or task completion without offering deeper insight
into how students interpret, value, or emotionally respond to Al generated feedback,
leaving an important gap in understanding the learner perspective.

Although the pedagogical benefits of Al chatbots have been widely
acknowledged, there remains a notable lack of studies that specifically explore ELT
students’ perceptions of chatbots as writing support tools. Understanding these
perceptions is critical, as learners’ acceptance and willingness to engage with Al

technologies can significantly influence their effectiveness. Positive perceptions



may encourage students to utilize the tools more consistently, whereas negative
perceptions may hinder learning outcomes regardless of technological advantages.
This gap highlights the need for research that examines how students interpret and
evaluate the use of Al chatbots in writing instruction.

Given the identified gap, it is essential to conduct research that examines ELT
students’ perceptions of Al driven chatbots and their effectiveness in supporting
writing development. Insights from such research can help lecturers and institutions
design more responsive instructional strategies, optimize technology integration,
and enhance the overall quality of writing instruction. Moreover, understanding
students’ perspectives allows educators to ensure that technological tools align with
learners’ needs, preferences, and challenges. Ultimately, this study aims to provide
a comprehensive understanding of how Al chatbots function within writing classes
and to address the central research questions concerning their role, impact, and

relevance in the writing learning process.

B. Identification of the Problem

Based on the background of the problem described above, several issues can be

identified:

a. Many ELT students still struggle to develop ideas, structure their paragraphs
coherently, and maintain grammatical accuracy in their writing.

b. Students have increasingly relied on Al driven chatbots for writing support;
however, their actual effectiveness in enhancing students’ writing skills is still
unclear.

c. Previous studies have mostly focused on learning outcomes, while research on
ELT students’ perceptions of using Al driven chatbots for writing support is

still limited.



C. Focus of the Research

This research focuses on examining students’ perception the use of Al driven
chatbots as a tool to support their writing development. The study involves students
from the English Education Study Program at Universitas Lancang Kuning,
specifically those in semesters 3, 5, and 7. By including students from different
stages of their academic progress, this research aims to capture a broader and more
meaningful picture of how they view the effectiveness and usefulness of Al driven

chatbots in helping them improve their writing skills.

D. Formulation of the Problem

Based on the background and focus of this research, the problem can be
formulated as follows ”How do Students’ Perceive Al driven Chatbots as effective
tools for supporting their writing development?” at English Language Education
Study Program, Faculty of Education and VVocational Studies, Universitas Lancang

Kuning.

E. Purpose of the Research
The purpose of this research is to investigate Students’ Perceptions of Al
driven Chatbots as effective tools for developing their writing skills, especially for

students’ at Universitas Lancang Kuning, Pekanbaru.

F. Significance of the Research
This research holds several important implications:
a. Theoretical Context
a) For Teachers

This study can serve as a reference for lecturers to understand students’
perceptions of using Al driven chatbots in writing activities. The findings may help
educators assess how chatbot-based feedback supports students’ writing
development and identify effective ways to integrate this technology into writing

instruction.



b) For Students

The results can provide students with insights on how to use Al driven
chatbots responsibly and effectively to enhance their writing skills. Additionally, it
may encourage students to view Al tools as supportive resources that boost both
their writing practice and confidence.

b. Theoretical Contribution

For future researchers, this study offers valuable information and conceptual
ideas regarding students’ perceptions of Al driven chatbots in developing writing
skills. The findings may contribute to advancing theoretical discussions on
technology-assisted writing instruction, especially in understanding ELT students’

acceptance, attitudes, and learning experiences with Al DRIVEN writing tools.

G. Definition of key terms
According to the title of the study, the operational defence of this research is as
follows:
a. Perception

Perception refers to an individual’s understanding, opinion, or attitude toward
a particular phenomenon. In this research, perception is defined as how ELT
students view, interpret, and evaluate the use of Al driven chatbots in supporting
their writing activities, including their attitudes, experiences, and perceived
benefits.
b. Al driven Chatbots

Al driven chatbots are computer programs powered by artificial intelligence
designed to interact with users through natural language. These chatbots provide
instant feedback, guidance, and suggestions. In this study, Al driven chatbots are
considered as tools that assist students in enhancing their writing skills, supporting
both practice and learning confidence.
c. Writing Improvement

Writing improvement refers to the process of enhancing one’s ability to
communicate ideas clearly, coherently, and accurately in written English. This

includes progress in grammar, vocabulary, sentence structure, organization, and



overall writing fluency. In this study, writing improvement is measured by students’
ability to produce more effective and well structured written texts through the

support of Al driven chatbots.



CHAPTER V
CONCLUSIONS AND SUGGESTIONS
A. Conclusions
This study explored ELT students’ perceptions of using Al driven chatbots
in writing. The results indicate that students generally hold moderately positive
views. Chatbots are perceived as effective in supporting idea generation, organizing
content, improving grammar, and boosting writing confidence. They also provide
timely feedback and adapt to individual learning needs, which helps enhance
students’ engagement and motivation. Although some minor technical issues and
concerns about over reliance were noted, these did not outweigh the overall
benefits. In general, Al driven chatbots function as practical and supportive tools
that strengthen both the cognitive and motivational aspects of writing, offering a
comprehensive and accessible approach to English writing instruction.
B. Suggestions
Based on the findings of this study, several recommendations are proposed for
students, educators, and future researchers:
1. For Students
Students are encouraged to integrate Al driven chatbots into their writing
practice to enhance idea development, grammar accuracy, and confidence.
They should also be mindful of over-reliance and use chatbots as
complementary tools rather than substitutes for independent thinking.
2. For Lecturers
English instructors are advised to incorporate Al driven chatbots into
writing curricula as supportive learning tools. Educators should provide
guidance on effective usage, monitor students’ interactions with chatbots,
and address potential technical challenges to maximize learning benefits.
3. For Future Research
Further studies can explore long-term effects of Al driven chatbots on
students’ writing performance, their impact on different language skills, and

comparative effectiveness between chatbot-assisted and traditional writing
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instruction. Research could also examine strategies to mitigate over-reliance

and promote critical thinking while using Al tools.
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